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ABSTRACT

One of the most important investigated areas of dursocial development is social competence, whach i
increasingly recognized as a fundamental sourcechbol readiness. In schools, social competencelased to effective
interaction, emotional health, peer acceptance, aapability as established, for learning motivati@thool readiness
and social adjustment. The purpose of this papér discuss the various behavioral problems andatiteomes on social
life and school performance, Intervention and preign strategies for healthy development of a clldcial development
of youth is also related to future success theranisnalysis of research evidence from the pedagbgierspective that
being a socially competent behavior are well adjdsn society, peer and family. Socially compethiitiren are found to
be widely accepted in social groups and virtualynd have behavior problems. Behavioral problemstofdren in their
social adjustment and social interaction skills ahe result of insufficiency of social competengehsas co-operation,
empathy and conflict resolution skills. Reviewiterature helps us to understand a need for furtiesearch factors that's

lead to social skill and social competence of ddcand how to make a child socially compatible.

KEYWORDS: Psychosocial Problems, Social Competence, SchoaldiRess, Social Life, Conflict Resolution,

Emotional Health
INTRODUCTION

Adolescence is a period of transition: biologigaychological, social, economics. It is an excittimge of life.
The various aspects of adolescence have differeginbing and different endings for every individuBvery young
person is a child in some way, an adolescent iarotfays, and an adult in still others. Societytefimition provokes a
reconsideration of the young person's capabildied social competencies. As the young person'siriegd by society
changes, so do relationships around the home,habkcand in the peer group. Changes in socialstalso permit the

young person to enter new roles and engage in aangwvity for that they have to be prepared for emucial abilities.
THE CONCEPT OF SOCIAL COMPETENCE

As the social ability and interpersonal skill of andividual (Eisler, 1970) social competence haedirgtd as
effectively dealing with an ‘individual environmemtfactors, or successfully meeting a personahksibn interaction'.
Goldfriend and D'zurilla (1963) considered it ag@uabcy or effectiveness which an individual is @iefit of to respond
to the various complex situations that confront .hfBocial competence broadly consists of differestiad abilities,
habits, skills, and knowledge (Argyle, 1999). Adtiog to Schneider (1993), social competence byngtheening one's

interpersonal relationships allows one to engagmiappropriate social behavior, that's not huttudthers.
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Gresham and Reschly (1987) define social competasna®cial skills and adaptive behavior. Socidlsskbnsist
of three sub-aspects: Task-related behaviors,rekdfed behavior, and interpersonal behaviors. -Felsited behaviors-
cover following instructions/directions, paying ettion to warnings, fulfilling one's responsibiii, and working
independently; self-related behaviors- cover ethiiehavior, expressing one's own feelings, adopgiagitive attitudes
toward one's own self and Interpersonal behavidesd with speaking skills, cooperative behaviocsepting authority
and play behaviors. Adaptive behaviors contain glayslevelopment, academic competences, self-gmgefanctioning
skills, and language development of children anghgopeople (Gresham, 1988). Sergin and Givertz3Rfund that any
insufficiency or disturbance in the process of &g skill may affect the outcome of social skills social competence
which may lead to anxiety, frustration, and isaatof the individual. Evidence confirms that thetiof@l use of social

skills is necessary for the preservation of sogaychological and occupational well- being.
SOCIAL COMPETENCE AND BEHAVIOR PROBLEMS

Empirical studies indicate that social competents® deads to social gains but Social skill sholdfadre
connected to many emotional and behavioral probldine word psychosocial used to describe an agpettvelopment
that is both psychological and social in natureycResocial problems during adolescence typicalbtinijuish among
three categories of problems: substance abusernatigng, and externalizing (Achenbach&Edelbrock987).
Substance abuse is the maladaptive use of drugsiding legal drugs such as nicotine and alcoHtdgal such as
marijuana, cocaine and prescriptions drugs sucstiamilants and sedatives. Internalizing are thosehich the young
person's problems are turned inward and manifastednotional and cognitive distress, such as dsmesphobia, and
anxiety. Externalizing are those in which the youmggson's problems are turned outwards and mamifest antisocial
aggression, delinquency, and truancy. Some adoitsedso have problems that do not fall in thedegmies such as
academic problems (poor attention, low motivatigeer problems and poor social skills (Wangby, Bengm&
Magnusson, 1999). Another distribution of probleeha@vior includes ‘troubled' behaviors (withdrawataervousness)
‘troublesome’ behaviors (acting out and conduobrdisrs) and issues of both under control (aggresénattention and
impulsive) and over control (hamper and dependeeliaviors (Benson, 2009). This article focusesntarhalizing and

externalizing problem behavior only and the relatattomes on an adolescent's social life and adadgrarformance.
The Factors Affecting Internalizing and Externalizing Problem Behavior in Adolescents

Research shows that long-lasting delinquents caoma flisorganized families with hostile, inept, agtectful
parents who have mistreated their children and laWed to impart them proper standard of behawopsychosocial
foundation of self- control (McCord, 1996; Cough&Vuchinich, 1996; Laub& Sampson, 1995; Haapasala&mblay,
1994; Miller, Cowan, Cowan, Hetherington, &Clingepah 1993). The family factors may bring about ciico
delinquency because of genetic factors, environah@mluences or both. Studies have shown that tieidluences on all
types of antisocial behaviors, aggression are éapecheritable (Deater-Deckard &Plomin, 1999; Ruft 1997).
And antisocial behavior in the child provokes ferthparental ineffectiveness and association witherotantisocial
children, aggressive children often get up in aouis cycle (O' Connor, Deater-Deckard, Fulker, &u&Plomin, 1998;
Bank, & Patterson, 1991). There is also considerahlidence that apart from family factors, there ardividual
characteristics that have significant potentialriplent youths from their peer at a relatively gage. First and important,

children who become antisocial- those who engagédlence have histories of aggressive and anéédmhavior that
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were identifiable as early as age 8 or 9 (FarringdoWest, 1991; Hamalainen & Pulkkinen, 1996; $t&tMagnusson,
1989). Second studies show that many children vdtmime delinquents have problems in self- regulativey are more
impulsive, less able to control their anger, andarlikely than their peer to suffer from hyperatttivor it is technically
known as attention deficit (Colder &Stice, 1998;rifayton, 1989; Nagin& Tremblay, 1999). Third adsdents who
become delinquent are more likely than their péziscore low in standardized tests of intelligeand to perform poorly
in school (Farrington, 1989; Fergusson &Horwood93)9 Finally, many aggressive adolescents havest@rli of poor
relationships with a peer; the problem with pearsam especially strong predictor of antisocial araamong boys
(Agnew &Brezina, 1997; Stattin& Magnusson, 1994 eTcognitive aspects of antisocial behavior indidhat especially
aggressive teenage are likely to suffer from a aengl towards what has been called a hostile attati bias (Dodge,
Price, Bachorowski, & Newman, 1990; Lochman& Dodd®94). Internalizing problems are likely to resfidom
interacting environmental conditions and individpaédisposition, rather than a set of factors alfst depression is
more common among adolescents from families chanizetd by high conflict and low cohesion, and ihigher among
adolescents from a divorced home. Second, depregsimore prevalent among adolescents who are wtgopr who
have poor peer relationships. Third depressed sdefts report more chronic and acute stress thamodedepressed
adolescents. These psychosocial factors may baitnilzote to and exacerbate the development of hegabgnitive sets
(Garber, Robinson, &Valentner, 1997). There is asmence that academic difficulties are correlatéith depression,
especially among adolescents (Chan, 1997; Greeambetgal, 2000). Aggressiveness, hyperactivity, emelligence are
relatively stable traits over childhood, and thisra great deal of continuity in behavior problemsdulthood. Research
that has followed an individual from childhood thgh adolescence and into adulthood find very highretations
between behavior problems at one point in time amiisocial behavior later in life (Farrington, 19%ergussion et al
19964a; Robins, et al 1985).

SOCIAL COMPETENCE AND SOCIAL LIFE

There is a correlation between low social competena behavioral problems, Pope and Ward (1995)dftlat
children who have lower social competence repostatial anxiety and loneliness, whereas childrer giteater social
competence have more relations with peers. Soaialgpetent children are better able to be famikidéh emotions in
facial expressions (Leppanen&Hietanen, 2001; Waxkeleger, 2006). Children with high social competerare also
more expected to have mutual closeness (Vaughegarid&ouzekanani, & Shapiro, 1990).

Linsey (2002) revealed that children who had asttlemne reciprocal friendship were rated as morealipc
competent and was more liked by their peers. ZsqR@02) discovered that highly developed and dlycizompetent
children have behavioral qualities of making a abeetwork and perform a role as an active paaicipn these networks.
Tarig and Masood (2011) investigated the relatignfletween parental promotion of peer relationsjsdacompetence
and loneliness among adolescents and found aymsitiationship between parental promotion of pektions and social
competence. Though loneliness was negatively blatdoth variable. Mcgaha and Fitzpatrick (200&)duct a study to
discover an association between loneliness andpmitgonal competence. Loneliness was positivelyetated with low
levels of interpersonal competence. Henricsson @2@mphasized a relationship between loneliness lawdsocial
competence. Socially competent individuals are @teck in social groups also. Children with the dyalbf

cooperativeness, socially assertive, tolerate wittersity, helping behavior and friendly attitudendonstrate a higher
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psychological resilience and are to be expecteadsoin social and academic areas. There is a pesiglationship
between the absence of social competence and wedmhaviors and problems in their social intecacskills (Vahedi,
Farrokhi, &Farajian, 2012).

(Knapp, 2001) Developmental theories identify tligmigicance of social interactions in the lifetirdevelopment
of human's relation. Social competence was founldatee a significant impact on the development tifldcen's social
interaction in the future (Fabes, Gaertner& Pofii}& Rubin, Bukowski, & Parker 2006). Vahedi, Faimo and Farajian
(2012) examined the behavior problems and socialpetence specifically regarding the childhood pkrd (2 to 6)
year's children and found that significant negatieerelation. It means children having fewer bebayroblems were
found to have greater social skills and girls foummore socially competent than boys. The fact beltiatl boys was more
physical risk-taking, actively engaged in rough amechble play and exhibit more aggression towardsper age mates
than girls. Ladd (2000) investigated that childwamo could not develop any social competence s#ilisng the first six
years of their lives are more possible to exhibibdonal and behavioral problems and become a Ipaiecompatible

person in adulthood.

Prosocialness, one of the behavioral dimensiorspofl competence, is described as a voluntargraattended
to benefit the others (Schneider, 1993). Prosdmhlavior reflects in helpfulness, sharing, coopezatss, and conflict
resolving, being empathetic with other, all thesetdrs help to promote social networks contributtogacademic
outcomes. Altay and Gore (2012) explored the mteatiip between social competence and prosocialvimwhaf boys and
girls, found that girls were more socially compétand show more prosocial behavior than boys. Gideave more
cooperatively with the peer; share their belongingth others than boys do, moreover boys show Vexhd physical
aggression to their peer. Moreover, a prosocidination restrains violence both directly and bygaging moral self-
punishment for harmful conduct, (Bandura Barbatgn€aprara&Pastorelli, 1996). Caprara, Barbaranélastorelli,
Bandura, and Zimbardo (2000) revealed prosocialeayytessive behaviors in early childhood were jgteds of academic
achievement and peer relations. Results show tresopial behavior had a strong positive impact aterl academic
achievement and social preferences. But early aggne had no significant effect on both academitieaement and

social preference. Displaying aggressive behavioght further lead to the spoiling of peer relatibips.

In addition to social skills and peer relationshipisildren's temperament also has an impact owrehils social
competence (Rubin, Bukowski, & Parker, 2006). Sanstemphill, and Smart (2002) put in plain wordsiperament as
individual differences in ones' behavioral appro#t is apparent from early childhood. Temperaalestiaracteristics of
a child play an important task in building sociangpetence and other social behaviors in childreabéB, Gaertner&
Popp, 2006). Children lacking in social ability shanore behavioral problems, lower school succesd,peeer rejection,
than those with sufficient social competence (Bemm2004; Chen & Jiang, 2002; Malti, 2006). Thadsiclear from
various researches that lower social competencks @anegative outcomes such as peer rejectionhlzd peer relations,

loneliness, and inadequate social behaviors inlieat@n and externalization.
SOCIAL COMPETENCE AND SCHOOL PERFORMANCE

The enormous role of social competence in intesastiand human relations accounts for making it @iilocal
purposeful for all students irrespective of theetyyd education and socio-economic background (Darolgan, 2007).

Children are expected to gain social competeneeldition to the academic knowledge they achievervthey go through
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formal education (Rose-Krasnor, 1997). Chen, Hu@ttang, Wang, and Li (2010) explored the role ajragsion in
academic achievement and the development of samaipetence. Found that academic achievement anidl soc
competence contribute to the development of eabbrdiut not aggression. Children who display agivesbehavior
rejected by the peer, have learning problems, @mmpetent to be perceived by adults. Green, Fotgheck, and Vosk
(1980) explored that children with high academibieacement were more liked by peers, viewed as desgant, to be
adaptive, less rejected, and engaged in positigmlsmteraction with a peer than a student witl Echool achievement.
The socially responsible behavior might be valugdd¢holastic outcomes. Moreover, intellectual anciad are separate
and concurrent outcomes that students achievénabkc

Zsolnai (2002) examined the social competence coemts such as dominance, cooperativeness, poktenes
dynamism, scrupulousness, perseverance, openméssyad-internal control attitude and attachmeit #tat could affect
academic achievement and learning motivation andddhe strong correlation between academic achiemeand social
personality factor. Social competence is also edldab the school system and the high and low legroutcome. Malik
and Shujja (2013) explored the relationship betweseademic achievement and social competence. Eadimlicate that
academic achievement was overall low but the sadaipetence of government school children was tigin private
schools children. Both girls and boys of high agbits group had a significant difference in sociampetence with
respect to low achievers' group.

(Konold, Jamison, Stanton-Chapman &Rimm-Kaufmanl®McClelland, Morrison & Holmes, 2000) Social
competence is one of the significant psychosoaictiors that affect the academic achievement ofeadents. The relation
between academic achievement and social competecevestigated in both longitudinal studies (Klonalamison,
Stanton-Chapman &Rimm-Kaufman, 2010; Magelinska816). and cross-sectional studies (Malik &Shw813;
Wentzel, 1991). Children who have social competesidif create a network of strong social supposttis helpful in
achieving higher academic results (Caprara, Banediia Patorelli, Bandura, &Zimbardo, 2000). Magekaite,
Legkauskas, Kepalaité (2016) investigated the aspet social functioning linked to academic achieeat. Both
learning-related social competence and interpetssoeial competence were significantly associataeth vacademic
achievement. Children who have a higher scoretarpersonal social competence were found more poputh among
peers and have larger communication networks whprclvide social support when he/she facing probleatested with
learning or it might be strengthened efforts of gieg up with high achieving classmates. The claselent-teacher
relationship depends on open communication, effectnteraction, and warm feelings between child tsacher. Socially
developed children were found have positive atétutbwards school learning and prone to createse cklationship with
their class teacher which resulted in better sclambievement and less school anxiety Bustin (20@7s clear from
various studies that social competence is an impbispect which is a prerequisite for academiteaement, healthy

student-teacher relation, to get social suppodiat@adjustment. Socially accountable behavior rmiayp value educational
outcomes.

PREVENTION AND INTERVENTION TO IMPROVE SOCIAL COMPE TENCE

One of the essential attributes, of social sk#l$hiat they are acquired through learning (Arg¥@99; Dowling,
2001; Webster Stratton, 2002). Moreover, childresteial learning theory explains that it is infleed most by

reinforcement, imitation, and modeling (Bandura8@p Caprara, Barbanelli, Pastorelli, Bandura, Zmdbardo (2000)
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distinguished the importance of social developnteag for educational learning process also. Malada@nd other
hostility behaviors create socially alienating ditions and undermining academic pursuits that takey the aggressive
child from academic successes. Ryan and PatricR1j2@hen students believe they are motivated towkinelp

classmates, interact with the teacher during lesstheir views are respected; when children peecéieir teacher as
supportive and understandable, they have a pragdnsin more adaptive patterns of learning. Fdolascents' social and

emotional development' various ways have been faseéul in promoting the adaptive functioning diwiduals.

Different Approaches for the Development of SociaCompetencies in a School Setting Within TraditionaMethods

of Teaching Incorporating Social Development

There is a number of lesson plans available thaibime with traditional direct instruction lessomrf@at center on
developing social competency. Huitt (2009, 2010yked with the comprehensive approach recognizethenBrilliant
Star framework' by practicing to develop lessonat timtegrate academic lessons with more holistipalves with
classroom teachers. Making friends and interactiith family members are the main focus of lessalesglling while

developing social competencies.

Developing Academic Lessons and Units that Make usé an Instructional Approach, A Focus on Developig Social

Competence

To develop a ‘method of instruction' is another rapgh that concentrates on increasing social campetwith
academic competence, through events of instrucddmAT system developed by McCarthy (2000) that slealth
different learning styles and brain dominance ofients include ‘eight steps' of design (Huitt, 20@ach lesson that
focuses on four different types of learners: (1)y/I2) What? (3) How? And (4) If? Is comprised wbtinstructional
proceedings. The inventor makes use of a wide rafigeocial interaction during the course of eacésten. Another
remarkable example is ‘Arts program' it reorgargzimstruction that focuses on both developing mbmdistic
competencies as well as academic learning. ThaulAtarning (an integration of skills) Model deveéa by Leonard
Bernstein, with a holistic vision of individual ddepment similar to that of CASEL (Elias, & Arnola@06; Cohen, 2006;
Zins, Weissberg, Wang, & Walberg, 2004).

Developing A Comprehensive Approach to InstructionaDesign

There are some programs that take a holistic digeaf human development; these programs believe in
developing lessons, units, and assessment of telagenent. Example Habits of Mind program' devetbjpy (Costa,
Kallick 2000, 2008; Costa, 2009) defined 16 habitsmind essential for adolescence period and cbddhalso. From
which two relate to competencies in the social darfthink interdependently, reflect and communioatth accuracy and
clarity) and three recounts to competencies iraffect/emotion domain (respond with awe and wonéetmempathy and
listen with understanding, and find humor). Theiethod is similar to the SEL approach developed BSEL (Zins,
Weissberg, Wang, & Walberg, 2004; Cohen, 2006;skl& Arnold, 2006) and the character developmeongmm of
(Narvaez 2006).
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Directly Teaching Social Skills

In order to prepare a learner to work effectivelycooperative groups, directly teach social skilsContra Costa
County The Department of Education, California pesvided lessons covering skills used in classrosuth as (being a
part of a group discussion listening to others ftélse arguing respectfully and, expressing empatlinasic skills like
(reading body language and introducing one's sat), interacting skill such as (agreements, conmgiein outstanding

means.

‘Wings for Kids' another organization provides [@ss that addressing social competence such as bagom
socially aware, expressing emaotions, coping withesirand stress (Huitt, & Dawson, 2011). Researshelstablished that
measures which have been found to increase sammpetence lead to a decrease in behavioral prob{€akndo, &
Fuller, 2010). Helping behavior is greatly influexcby the child's intensity of empathy or Staub7{)9ole- play, and
role switching has an empathy-Boosting effect. @ber education program: as part of healthy dewveéoyt students need
to increase their social competence (Butts &Craz@®05). Social competence is an integral developaheslement
throughout childhood (Engels, Finkenauer, DekoviagMs, 2001). To supplement or complement the denedatal
endeavor at home character education in schookiliinpnt because of the grouping of students, syachnd other
personnel together in the classroom. This groupingld provide an opportunity for the learning amdgqtice of social
competence. Promoting students' social competen@ designated objective and established the roérgharacter
education (Berkowitz & Bier, 2008; Miller, Kraus &ltkamp, 2005). Recognizing the contribution ofreleéer education
is helpful to meet an early adolescent need fensfthening social competence, (Miller, Kraus &Vattip, 2005; Cheung
&Lee 2010) student who had engaged more seriouslyhé programme one year before would be more I§pcia

competent.

For the constructive development of the adolessentiotional, social and moral competencies areiderel
necessary. Social and emotional competencies atedevith (Chae& Lee, 2011; Willams&Galliber, 2QQ&sychological
well-being, positive accommodative outcomes suckdmol, home and peer adjustment among the adolsscSocial
and emotional development of adolescents can beowed through experience and sufficient traininggramme.
Devassy and Raj (2012) conducted an experimenhernnfluence of (MBREBC) Mindfulness-Based RatioBahotive
Behavioral Counseling on the social developmenaddlescents. The results suggest that the scorgseen social
competence, social forethought, school competearte:, compassion of the participants after the istetion were higher
as compared to the scores before given the treatihevas also found that the ability such as adégexpression, control
of emotions, sufficient depth of feeling, ability tope with the problem and emotional stability énancreased after
MBREBC counseling programme. Shnyrenkov and Roman@015) explored that immersed development ofasoci
competence is possible through a special educptiogramme "Psychology of social interaction" thisgramme prepare
the students for effective interpersonal and irttiiwa in everyday life. Achievement of positive ulis in the formation of
social competence among students allows us toduat® a more widespread approach in educationaiptirec among
students. Thomas and Swamy (2015) conducted anriexgreé on holistic education and its impact on #wrial
competence of undergraduate students and foundidtiatic education training intervention statiatlg significant impact
on the social competence of the students. PendegxaA Annelise, Smith Stephanie and Roeter (20k&mined the
effects of (EFL) 11-week equine facilitated leaghiprogram on adolescent's behavior and social cempe and found

that social competence of children's significamigreased after this training program A{€016) examined the effect of
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solution-focused brief group counseling upon admass perceived social competences and found leselsocial

competence significantly increased perceived secoalpetence of teenagers.

Efforts are also made to prevent adolescents amisand depression since the strategy may be weiteetive
than delivering treatment to individuals once theywe become depressed Primary prevention approahphasize
teaching all adolescents social competencies aifld #kat will help them cope with pressure (Weissh Caplan, &
Harwood, 1991). And secondary approaches aim akescknts who are believed to be at high risk ofveliping
depression (Beardslee et al., 1992)

CONCLUSIONS

Developing social competence skills during preliamn phases, increase children success in collective
environments at home and outside. More importarattgining social competence in early childhood meguce the
probability of these children showing emotional/ebral alteration such as internalization and mdkzation behavioral
problems, anxiety, aggression. School influencelesdents development through the formal academidcala and
exposure to teacher or peer who emphasize acadachievement motivation to learn, skill developmese)f —
improvement, and attitudes towards responsibiiycially competent students are more successadjiustment at home,
school, and community. Social development is plgyénvital role in academic achievement also, if théddren are
delayed in social development they are more prandéake on behavior like aggression, peer rejectiladaptive
behavior, this makes him/her detract from acadesmicess.
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